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A Collaborative Action Research Investigation in Teacher Education: The Global
Perspectives Calendar as a methodology for enhancing multicultural teaching

Adrienne (Andi) Sosin & Kathryn De Lawter
Pace University, 1 Pace Plaza, NY, NY 10038

INTRODUCTION:

This paper is in draft form for reading and response in a roundtable format by participants

at the annual meeting of the American Educational Research Association in Montreal, April 22,

1999. As teacher educators from Pace University's New York City Campus, our collaborative

action research study is about artifacts created by a culturally diverse group of graduate career

change students in a preservice teacher education course called Global Perspectives. Our intention

as teacher/researchers is to investigate how our students construct meaning and interpret

multicultural curriculum questions.

The purpose of this paper is to describe our methods of studying our elementary and

secondary teacher education students' experiments in the making of multicultural calendar

artifacts, and their explorations and interpretations of artifacts as calendars. These multicultural

calendar artifacts are studied as objects that document approaches to multicultural curriculum.

The phenomena we study in our action research are the processes involved in students' creation

and assessment of the multicultural calendar artifacts presented in the course.

Teacher educators can benefit from this study because they may identify and resonate with

the developing interpretations of the themes expressed in the students' works. Additionally, they

may take a practical and critical stance toward the processes of our collaboration which have

emergent themes that will be elucidated as the study progresses. We seek the roundtable

participants' insights into the themes generated by our study.
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CONTEXT:

The Global Perspectives course syllabus was originally created as part of the design of a

new teacher certification program for "career changers." In order to prepare preservice education

students to teach in urban and other diverse elementary and secondary classrooms, Global

Perspectives offers opportunities to examine stereotypes, presuppositions and biases, and to

integrate world concerns into curriculum planning For eight years, teaching the course was the

reflexive praxis of one teacher educator. Through an administrative agreement to bring in another

faculty member, the cultivation of multicultural curriculum knowledge within and among students

became a common purpose of the authors in the context of teaching the same course during

different semesters. As teacher educators, we model methods and encourage our students to

imagine themselves teaching with a global perspective. Our decision to cooperatively develop and

modify the course requirements led to a mutual awareness of the purposefulness of a collaboration

in action research. Through our collaboration emerged a process of shaping a multilayered

methodological approach to understanding students' meanings of multicultural curriculum_

THEORETICAL BACKGROUND:

Within the foundational course, Global Perspectives, are texts and activities in which

students become knowledgeable about anti-racist, culturally responsive, and social justice

curricula (Ayers & Ford, 1996; Banks, 1991; Banks & Banks, 1996; Clegg et al, 1995; Collum,

1996; Galbraith, 1996; Sleeter & Grant, 1994). Issues of culture, power and curriculum are

addressed which are integral to the goals of teacher preparation. The premise for Global

Perspectives is grounded in ideas presented by Freire and Macedo(1987), who state that, ". . . it is
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through multiple discourses that students generate meaning in their everyday social context."

Over the semester, each student creates and presents to the class a major project which must be

recognizable as a "multicultural" calendar, intended for actual future use in teaching. The

calendars are expressions of the situated discourse (Gee, 1996) of individual students. Various

experiential strategies are employed to build toward the calendar project. Students respond to

each other and to instructors in dialogue journals about their lives, their concepts of teaching, and

the course texts. Students participate in and create activities which examine stereotypes and world

concerns, or elect to engage in service learning with homeless children and youth through a

community organization (Kroloff 1993; Rafferty, 1998). Global Perspectives also asks students

to focus on teaching about world concerns (Arlen, 1975; Gonick & Outwater, 1996; Gore, 1993;

Saign, 1994; United Nations, 1989). The shaping of multicultural curriculum as the expression

and inclusion of world concerns within all subject matters and the developing awareness of

students' own stereotyping in everyday life is a critical project in curriculum making throughout

the course.

The course assignments are designed to inform the work which results in each student's

calendar and presentation. Meanings are socially constructed (Berger & Luclunann, 1967). That

students' social and cultural constructions are also political and call into question taken-for-

granted realities (Garfinkel, 1967; Pintrich, Marx & Boyle, 1993; Schutz, 1966) bears on their

openness to changing perspectives. These conceptual and value changes are legitimated through

talk and interaction as a matter of consciousness (Friere, 1985; Weber, 1949) and interpretation

(Palmer, 1969). This affirms both inter- and intra-personal confrontation (Giroux, 1981) and

introduction of disequilibrium (Piaget, 1971) as a possibility in the pedagogical relationship.
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Therefore, the course provides for attention to meaning and students' expressions and

examinations of personal knowledge (Polanyi, 1964). Through explication of their educational

and stereotypical presuppositions and biases students are prepared to teach in 21st Century urban

elementary and secondary classrooms.

MODES OF INQUIRY

In this action research, the investigators seek to understand and improve practice, through

experiential pedagogy, use of the analytic tools of induction, ethnographic recording, and critical

discourse. Our work is a longitudinal, incremental, multi-layered approach, one of grounded

theory (Hutchinson, 1988), using systematic methods of constant comparative analysis to study

the richness and diversity of human experience as it is evidenced in the classroom. The approach

adapts qualitative case study methodology (Merriam, 1988; Yin, 1984), and incorporates

participant observation, conversations, interviews, use of holistic rating criteria, and analytic

reviews of video and audio tape, as well as reflection upon the characteristics of physical artifacts

and documents (Turner, 1974) as data.

This self study of the common course we teach generates relevant, plausible theoretical

interpretations of students' understandings of their contextual reality in response to the

ambiguously defined calendar project assignment. Conversational and holistic approaches inform

our planned interventions to improve the quality of education. Our purposeful selection of course

resources, design of course requirements including rules for participation and evaluation in the

course, and structuring of in-class activities and interactive discussions are part of the action

research design.
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The form our action research has taken is the development of language for observation,

analysis, and modification of our course practices. Multiple action research cycles, triangulation of

data sources, our practitioner knowledge, and collective reflection between ourselves and with

students comprises participatory, democratic, and transformative experience that contributes to

social science and social change (Can & Kemmis, 1986; Goetz & LeCompte, 1984; Noffke,

1997; Oja & Smulyan, 1989).

As teacher educators, we are leader/participants in action, response, reflection, recognition

and questioning, all of which constitutes interpretive work' (Garfinkel, 1967). This interpretive

work encourages imaginative thought, fosters risk-taking, invites creativity, nourishes mutuality,

and cultivates questioning the taken-for-granted ways of viewing the world. We draw upon the

multiple cultures the students bring through global perspectives activities, the multicultural

calendar project, and by pairing students as journal partners and as "apprentice pairs" for creating

global perspectives.

Our interpretive work attempts to frame the process of making oneself aware of the

relationship between curricular purposes and choices. The students become teachers and the

teacher educators become "student informants" as communicative competence (Habermas, 1976)

is achieved between teacher and student and between all participants as students. All participants

are actively constructing meaning through acts of interpretation that move toward making the

connection between local action and global consciousness within and beyond the classroom.

As teacher/researchers, we have initially focused on interpretive work that captures the

1H. Garfinkel uses the term, "interpretive work," in his explication of ethnomethodology.
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multiple representations of participants' interpretations of multicultural curriculum, expressed in

the form of a calendar. What is revealed are students' taken-for-granted views of time, culture,

knowledge, and values. Thus, our approach extends the work of understanding the artifacts as

inter- and intra-personally constructed calendars to the interpretation of artiflicts as texts

(Ricoeur, 1976). The students' constructive activities and the formative and summative experience

of holistic assessment (DeFina, Anstendig, and De Lawter, 1991) provides the impetus and

grounding for the multicultural calendar project. It is a form of self-reflective inquiry which

cultivates our subject population's understandings of multicultural curriculum as the formation of

a global perspective.

CHARACTERISTICS OF SUBJECT POPULATION:

As teacher educators and curriculum developers, we recognize the rich condition of our

circumstances, namely, the widely diverse student body who are changing careers to enter the

teaching profession as graduate students on the urban campus of Pace University in lower

Manhattan in New York City. Graduate students who take Global Perspectives are this study's

particular subjects. These students, male and female, range in age from 20+ to 50+ and are of

diverse ethnic backgrounds. All students are asked to participate, but only some students are

selected, based on the calendar artifact they created.

The Master of Science in Teaching (MST) program is open to students whose

undergraduate backgrounds have been successful, and whose areas of undergraduate study either

lend themselves to meeting the New York State teacher certification requirements or who are

willing to make up the difference in the subjects in which they do not have enough college credits.
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These students have usually considered very carefully where they have been, and what they

believe they are giving up and "getting" from their choice to become a teacher. Students who

choose to enter the MST program create an international classroom context for the Global

Perspectives course. Their generally high level of eagerness and desire to succeed combines with

our own enthusiasm for providing them with opportunities to see how they may draw upon their

own, and each other's talents, skills, and understandings formed in other settings, to achieve the

knowledge required for teaching.

THE GLOBAL PERSPECTIVES CALENDAR ASSIGNMENT

A Curricular Task

The calendar assignment is defined in the course syllabus as a student invented

multicultural artifact which can be recognized and used in a K-12 classroom as a "calendar," for

constructing multicultural meanings intrapersonally and interpersonally. In the teacher education

classroom, it is a curricular "problematic'," continually present and a subject of discussion

throughout the course sessions. Every student is scheduled to present his/her multicultural

calendar project during the final course meetings (four or five weeks of class). Students have

maximum time to develop and reflect upon their own and others' calendars with the aid and

challenge of holistic criteria and practice in scoring.

The calendar project poses an ambiguous curriculum task which stimulates and challenges

the preservice teacher education students to think in new ways that call for personal engagement,

imagination and a willingness to persist. Students are concerned enough about their course grade

'This concept is discussed by Giroux (1983, p.72).
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to complete the calendar project, even if starting is difficult and multiple false starts are made. For

many students, recognition of their achievements by self and from other classmates results in an

emerging sense of self-efficacy (Bandura, 1986). The students' increased awareness of theoretical

constructs about diversity and culturally responsive teaching practices (Hollins, 1995; Leck,1990;

Nel, 1995), make the thought of entering their own classrooms conceivable. The Multicultural

Calendar project is often highlighted in course evaluations as the students' most significant

accomplishment in the teacher education program.

Holistic Assessment

One way the multicultural calendar project calls upon students to acknowledge what each

brings to the setting is the use of holistic criteria and scoring. An holistic evaluation rubric and

procedure (De Lawter, 1986), developed with students, is used as a scoring device. The

mechanism includes student self and peer evaluations as well as professorial criticism. The criteria

by which each calendar is evaluated are: Unique/Original, Personal Connectedness, Eye

Catching/Suiprising, Cross-Cultural, Interactive, Educative/Usefulness, Relatable to subject

matter, and Relatable to viewer. This experiential process provides authentic evaluation

opportunities to the maker of the calendar as well as to the audience.

In addition, the holistic analytic evaluative rubric raises many issues that prospective

teachers need to confront. It is an instrument that provides a hands-on way for students to

experience making judgments based on their interpretations of criteria and how language is used

to communicate both ideas and values from a point of view. There is discomfort that sometimes

attaches to making remarks about another's work, whether it is considered an act of constructive

criticism and formative, or summative and defined by an authority. As both an exercise and a
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taking of responsibility to tell another person what you think about his/her work, the task of

evaluating is one of risk taking. As such, feelings and consequences surround the act. The actions

and consequences that are particular to the classroom context need to be explored, as an authentic

teaching and learning task. In the making of the multicultural calendar, part of the project is to

consider how to address the holistic criteria and to view one's own artifact "objectively," through

one's own interpretive powers, but most importantly to come to be able to reflect upon one's own

relationship to the work and see the uniqueness of that relationship. Holistic evaluation is an

extension of the thrust into "global citizenship," wherein each student is immersed in assessment

as an institutional duty, both as a community member-with-a-purpose and facing up to the

teacher's educational responsibility.

RESEARCH QUESTIONS:

The Global Perspectives course provides students with opportunities for self-reflection,

including examination of their taken-for-granted presuppositions and their stereotypical biases. In

order to prepare teachers for urban and other diverse elementary and secondary classrooms such

written and shared personal observations of self are crucial. Over the past four years, as

instructor-investigators, we have been exploring our own taken-for-granted meanings and

negotiating the language we use to make sense of the course. Our emerging and developing

research questions not only explore the students' work but also inquire into the processes of our

own collaboration. We are in the process of formulating research questions. Below are our initial

questions, moving from a focus on students' work, to teacher educators' reflexive praxis:

What student responses and accomplishments do the multicultural calendar projects

9

11



encourage, support and inspire?

What is the meaningfiilness of the multicultural calendar project to the students?

In envisioning their own classrooms, how do teacher education students display their

expectations of pupils, and their schemas about schools?

How do the multicultural calendar artifacts show the integration of pedagogical

understanding and an awareness of diversity and world concerns?

What is the impact of the multicultural calendar project on students' views of themselves

as prospective teachers?

How do the qualities and values of the multicultural calendar project relate to teacher

preparation for urban education?

What can educators learn from the multicultural calendar project?

What are the qualities of the collaboration between the teacher educator/researchers?

How do the researchers' individual working styles, communication styles, and views of

substantive issues influence the research process?

We expect that our analysis will result in further questions and thematic constructs.

DATA SOURCES:

We experience, "first hand," our primary resource for data, the students themselves, and

what each brings to the situation. When students talk about their own cultural backgrounds, and

how their backgrounds influence the calendar's creation, these are included as data. Tangible data

sources for this study include original calendar artifacts and their accompanying materials, the

videotape of students' presentations in class, instructors' and student audiences' interactive
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observations and rubric for evaluations which detail their reactions to the calendar, and audiotape

of later discussions between the instructors as they interpret the calendars. Other data sources

include the course syllabi and materials, selected student writings, and records of evaluations

made by course participants. This mode of inquiry expresses a commitment to systematically

extend, clarify, and refme a methodology that can examine the meanings of the multicultural

calendars as artifacts and texts.

EMERGENT THEMES

In viewing the multicultural calendars as artifacts and texts, and reviewing the statements

made by the calendar's creators on videotape, the two instructors explore the focal and tacit

dimensions of students' expressed personal knowledge (Polanyi, 1964, 1967). We negotiate

meanings and generate themes that become evident across multiple calendar projects, and in our

collaboration. Critical evidence of students' meanings are found in students' use of language to

name concepts with their calendars. This naming points to a continuum in which language is

assumed to carry knowledge. When students use language or symbols as a label to carry meaning,

they do not provide a referential context, but assume the viewer/knower brings a tacit

understanding. This "labeling as naming," is contrasted with the work of other students who

accomplish naming by constructing meaning at multiple levels of graphical representations of time

and culture. In defining "labeling as naming," we are coming to a specificity in our use of the

word "naming," to acknowledge a reality that takes place in classrooms. As researchers, we are

identifying student activity and formulating a language to express our meanings, mindful of our

use of "naming" as differentiated from that used by other researchers (Fine, 1987).
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The multicultural calendar project thus informs about the critical perspective brought by

the student, and whether time and culture are taken-for-granted or more critically perceived.

There is evidence of additional emerging themes, such as the importance of originality in artifact

creation, participatory holistic assessment as a vehicle for reorientation of perspective, peer

evaluation as contributing to education students' awareness of culture, and a sense of vitality in

the integration of world concerns. Finally, the theme of teacher educators' reflections and

involvement in collaborative action research to improve practice in experiential education has

become evident through the process. These themes become the basis for seeking further evidence

in the calendars themselves of the students' approaches to critical thinking, critical theory and

their personal constructions of meaning.

The methodologies used in teaching Global Perspectives that ground our themes have

been developed over time, some thirteen years by one instructor, and adapted by the second

instructor over the past five years. As teacher researchers, our differing orientations, though we

are both white women, are another dimension to the diversity and layering of our methodology.

This dimension will be addressed in the future. For the present, our mutual concern is to take into

account not only what we think students need to know, but also what will be most effective in the

short amount of time that we have to prepare the students to teach in today's classrooms.

In our systematic examination of the calendars we have found there are a number of

themes present in many, if not all, the calendars. We have categorized these into two separate

sets: First, the student's interpretation of multicultural curriculum through the making and

assessing of the artifacts, and second, our collaboration as teacher educators and action

researchers.
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Generative Themes: Students' multicultural calendar artifacts

Labeling as naming - A continuum of multiple levels of graphic/ symbolic representations

of multicultural curriculum;

Time and culture - taken for granted/ critically understood;

Flistorical perspective- making linkages/ consciousness of underpinnings;

A continuum of superficiality/ depth - purposefulness of the calendar;

Consciousness of taken-for-granted presuppositions about teaching, curriculum, and the

stereotypical characteristics of cultures - interpersonal and textual;

Physical artifact: aesthetic value/ expressiveness/ educative value/ usefulness;

Students' accomplishments: artifact creation, originality and assessment;

Envisioning classrooms: working with the holistic criteria;

Qualities of "problematic" assignments: tensions of expectations in an academic setting;

Generative Themes: Teacher educator's collaboration

Respect for "the other;"

questioning the language and paradigms we bring to understanding each other's

interpretations as we conduct this research: connecting our collaboration with the

students' making of community;

focus on our process of research collaboration: what we actually do and

experience as we negotiate the tension between categorization and deconstruction.

Teacher educators' reflections on teaching;
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. our development of methods of experiential education;

our individual and collaborative curricular decisions and assessment practices;

DISCUSSION

The multicultural calendar serves the students as a "motivator for conceptual change"

(Pintrich, Marx & Boyle, 1993). The task requires students to think about cultural and personal

markings of time, and how they impact on teaching within the students' desired certification level

and discipline. Given teacher education's programmatic priority to prepare teachers to work with

culturally diverse students (Evans et al, 1997; Hollins, 1995), the project calls into question these

future teachers' goals, their understandings of culture and diversity, and their conceptions of

teaching, especially in urban classrooms (Ayers & Ford, 1996; Haberman, 1991; Lawrence &

Tatum, 1997; Silverman et al, 1993; Trent, 1990, Meier, 1995). The qualities of the artifacts, and

the process of evaluation and interpretation indicate that the calendar is an effective tool for

conceptual change.

Calendar projects provide a process through which education students are the informants

of teacher educators. The multicultural calendars indicate how graduate career-changing teacher

education students envision their future work in curriculum making, teaching and holistic

evaluation. Access to multicultural calendar artifacts makes possible an exchange of views

between colleagues interested in the development of students' global perspectives, and their

consciousness of issues of social justice and educational change.

This research represents a work in progress, in which conclusions are tentative and data is

continuously being gathered and reinterpreted. Initial findings have led to modifications in the
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course, based in part on growing knowledge of the impact of the multicultural calendar project.

We find that creating a multicultural calendar also enables teacher education students to get in

touch with their ideas and beliefs about how to approach diverse students and curriculum and

become confident that they can contribute to a school community

15

1 7



References

Arlen, M.J. (1975). Passage to Ararat. St.Paul, MNI: Hungry Mind Press.

Ayers, W. & Ford, P. (Eds.). (1996). City kids, city teachers: Reports from the front row.

New York: New Press.

Bandura, A. (1986). Social foundations of thought and action: A social cognitive theory.

Englewood Cliffs, NJ: Prentice-Hall.

Banks, J.A. (1991). Teaching strategies for ethnic studies. (5th ed.). Boston: Allyn & Bacon.

Banks, J.A. & Banks, C.M. (1996). Multicultural education: Issues and perspectives. (2nd

ed.). Boston: Allyn & Bacon.

Berger, P. & Luckmann, T. (1967). The social construction of reality: A treatise in the

sociology of knowledge. Garden City, NY: Anchor Books, Doubleday.

Carr, W. & Kemmis, S. (1986). Becoming critical: Education, knowledge and action

research. London: Fahner Press.

Clegg, L.B. Miller, E. & Vanderhoot W. Jr. (1995). Celebrating diversity: A multicultural

resource. New York: Delmar Publishers.

Collum, D.D. (1996). Black and white together: The search for common ground.

Maryknoll, NY: Orbis Books.

DeFina, A.A., Anstendig, L. & De Lawter, K (1991). "Alternative reading/writing

assessment and curriculum design." Journal of Reading, 34(5).

De Lawter, K (1986). Global perspectives calendar holistic evaluation criteria.

Unpublished manuscript. Pace University.

Evans, E.D., Torrey, C.C., & Newton, S.D. (1997). Multicultural education requirements

16

1 8



in teacher certification: A national survey. Multicultural Education. Spring, 1997. 9-11.

Fine, M. (1987) Silencing in Public Schools. Language Arts 64 (2), pp.157-74.

Freire, P. (1985). The politics of education: Culture power and liberation. South Hadley,

MA: Bergin & Garvey.

Freire, P. (1970). Pedagogy of the oppressed. New York: Continuum.

Freire, P. and Macedo, D. (1987). Literacy: Reading the word and the world. New York:

Bergin & Garvey.

Galbraith, J.K (1996). The good society: The humane agenda. New York: Houghton

Mifflin

Garfinkel, H. (1967). Studies in ethnomethodologv. Englewood Cliffs, NJ: Prentice Hall.

Gee, J.P. (1996). Social linguistics and literacies: Ideology in discourse. (2nd ed.). Bristol,

PA: Taylor & Francis.

Giroux, H.A. (1983). Theory & resistance in education: A pedagogy for the opposition.

South Hadley, MA: Bergin & Garvey.

Giroux, RA. (1981). Ideology, culture and the process of schooling. Philadelphia: Temple

University Press.

Goetz, J.P & LeCompte, M.D. (1984). Ethnography and qualitative design in educational

research. New York: Academic Press.

Gonick, L. & Outwater, A. (1996). The cartoon guide to the environment. New York:

Harper PerenniaL

Gore, A. (1993). Earth in the balance: Ecology and the human spirit. New York: Plume

Book.

17



Haberman, M. (1991). Can cultural awareness be taught in teacher education programs?

Teaching Education, 4 (1), 25-31.

Habermas, J. (1976). Communication and the evolution of society. Boston: Beacon Press.

Hollins, E. (1995). Revealing the deep meaning of culture in school learning: Framing a

new paradigm for teacher preparation. Action in Teacher Education, 17 (1), 70-79.

Hutchinson, S. (1988). Education and grounded theory. In R.R. Sherman & R.B. Webb

(Eds.), Qualitative research in education: Focus and methods (pp.123-140). New York: Falmer

Press.

KrolofC Rabbi C.A. (1993). 54 Ways you can help the homeless. Southport, CT:

Macmillan Publishing.

Lawrence, S.M. & Tatum, B.D. (1997). Teachers in transition: The impact of professional

development on classroom practice. Teachers College Record, 99 (1), 162-178.

Leck, G.M. (1990). Examining gender as a foundation within foundational studies.

Teachers College Record, 91 (3), 382-395.

Meier, D. (1995). The power of their ideas: Lessons for America from a small school in

Harlem. Boston: Beacon Press.

Merriam, S.B. (1988). Case study research in education: A qualitative approach. San

Francisco: Jossey-Bass.

Nel, J. (1995). From theory to practice: Ogbu and Erickson in the multicultural

curriculum. Action in Teacher Education, 17 (1), 60-69.

Noffice, S. (1997). Professional, personal, and political dimensions of action research.

Review of Educational Research, 22, 305-343.

18

20



Oja, S. N., & Smulyan, L. (1989). Collaborative action research: A developmental

process. New York: Falmer Press.

Piaget, J. (1971). Psychology and epistemology. Middlesex, England: Penguin Books.

Palmer, RE. (1969). Hermaneutics: Interpretation theory in Schleiermacher, Dilthey,

Heidegger and Gadamer. Evanston, IL: Northwestern University Press.

Pintrich, P.R., Marx, R.W. & Boyle, R.A. (1993). Beyond cold conceptual change: The

role of motivational beliefs and classroom contextual factors in the process of conceptual change.

Review of Educational Research, 63 (2), 167-199.

Polanyi, M. (1964). Personal knowledge: Towards a post-critical philosophy. New York:

Harper & Row.

Polanyi, M. (1967). The tacit dimension. New York: Doubleday.

Rafferty, Y. (1998). Meeting the educational needs of homeless children. Educational

Leadership, 55., (4), 48-52.

Ricoeur, P. (1976). Interpretation theory: Discourse and the surplus of meaning. Fort

Worth, TX: The Texas Christian University Press.

Saign, G.C. (1994). GREEN essentials: What you need to know about the environment.

San Francisco: Mercury House.

Schutz, A. (1962). Collected papers: Studies in phenomenological philosophy. In Maurice

Natanson, (Ed.) Collected papers: Studies in phenomenological philosophy. Volume I. The

Hague: Martinus Nfjoff

Silverman, R., Welty, W. & Lyon, S. (1993). Case studies for teacher problem solving.

New York: McGraw-flill Primis.

19

21



Sleeter, C.E. & Grant, C.A. (1994). Making choices for multicultural education: Five

approaches to race, class and gender. (2nd ed.). New York: Macmillan.

Trent, W. (1990). Race and ethnicity in the teacher education curriculum. Teachers

College Record, 91 (3), 361-369.

Turner, R. (Ed.). (1974). Ethnomethodology: Selected readings. Middlesex, England:

Penguin.

United Nations. (1989). Teaching human rights: Practical activities for primary and

secondary schools. Geneva: Centre for Human Rights.

Weber, M. (1949). On the methodology of the social sciences. The Free Press.

Yin, R.K (1984). Case study research: Desipi and methods. Beverly Hills, CA: Sage

Publications.

20

22



U.S. Department of Education
Office of Educational Research and Improvement (OERI)

National Library of Education (NLE)
Educational Resources Information Center (ERIC)

REPRODUCTION RELEASE
(Specific Document)

I. DOCUMENT IDENTIFICATION:

c

AERA
1999

Title: A 6/4-601.a. AWL. Ar."n i?evacteciA :-ITATeS4-1%3Qiie-A. i Tzackar EacecaVtrIA ;

11Ae G(oitood -PQrspe,e;ti ve-s ecd46r as A 61-024(108o(orea( eyttmincil vviLki4't'oti-61
izacStiAuthor(s): AckfiQtrIne_ ofivi (-if\ bp_ La usf er

corporate Source:

TaCe-- n P_Ar

, P

II. REPRODUCTION RELEAS .

Publication Date:

r( 1 /c???

Aj

In order to disseminate as widely as possible timely and significant materials of interest to the educational community, documents announced in the
monthly abstract journal of the ERIC system, Resources in Education (RIE), are usually made available to users in microfiche, reproduced paper copy,
and electronic media, and sold through the ERIC Document Reproduction Service (EDRS). Credit is given to the source of each document, and, if
reproduction release is granted, one of the following notices is affixed to the document.

If permission is granted to reproduce and disseminate the identified document, please CHECK ONE of the following three options and sign at the bottom
of the page.

The sample sticker shown below will be
affixed to all Level 1 documents

1

PERMISSION TO REPRODUCE AND
DISSEMINATE THIS MATERIAL HAS

BEEN GRANTED BY

TO THE EDUCATIONAL RESOURCES
INFORMATION CENTER (ERIC)

Level

Check here for Level 1 release, permitting reproduction
and dissemination in microfiche or other ERIC archival

media (e.g., electronic) and paper copy.

Sign
here,--)
please

The sample sticker shown below will be
affixed to all Level 2A documents

PERMISSION TO REPRODUCE AND
DISSEMINATE THIS MATERIAL IN

MICROFICHE, AND IN ELECTRONIC MEDIA
FOR ERIC COLLECTION SUBSCRIBERS ONLY,

HAS BEEN GRANTED BY

2A

TO THE EDUCATIONAL RESOURCES
INFORMATION CENTER (ERIC)

Level 2A

Check here for Level 2A release, permitting reproduction
and dissemination in microfiche and In electronic media

for ERIC archival collection subscribers only

The sample sticker shown below will be
affixed to all Level 2B documents

PERMISSION TO REPRODUCE AND
DISSEMINATE THIS MATERIAL IN

MICROFICHE ONLY HAS BEEN GRANTED BY

CJ,
TO THE EDUCATIONAL RESOURCES

INFORMATION CENTER (ERIC)

2B

Level 2B

Check here for Level 2B release, permitting
reproduction and dissemination In microfiche only

Documents will be processed as Indicated provided reproduction quality permits.
If permission to reproduce is granted, but no box is checked, documents will be processed at Level 1.

I hereby grant to the Educational Resources Information Center (ERIC) nonexclusive permission to reproduce and disseminate this document
as indicated above. Reproductio'n from the ERIC microfiche or electronic media by persons other than ERIC employees and its system
contractors requires permission from ths.:gyright holder. Exception is made for non-profit reproduction by libraries and other senfice agencies
to satisfy info : tion needs of educ torsin1esponse to discrete inquiries.

Signature: 14/401Milror
Alb

Printed Name/Position/Title:

Actriev Sa.04 Kocirikalv,D2-Latutkr
Organ tion/Address:

taCQ, (kA Vi2ASH1 SC/001 OF Ecut(WPck, N
Telephon;_i

E-Mses1ddresx1 LDtate:

(over)



tv,

III. DOCUMENT AVAILABILITY INFORMATION (FROM NON-ERIC SOURCE):

If permission to reproduce is not granted to ERIC, or, if you wish ERIC to cite the availability of the document from another source, please
provide the following information regarding the availability of the document. (ERIC will not announce a document unless it is publicly
available, and a dependable source can be specified. Contributors should also be aware that ERIC selection criteria are significantly more
stringent for documents that cannot be made available through EDRS.)

Publisher/Distributor:

Address:

Price:

IV. REFERRAL OF ERIC TO COPYRIGHT/REPRODUCTION RIGHTS HOLDER:

If the right to grant this reproduction release is held by someone other than the addressee, please provide the appropriate name and
address:

Name:

Address:

V. WHERE TO SEND THIS FORM:

Send this form to the following ERIC Clearinghouse:

However, if solicited by the ERIC Facility, or if making an unsolicited contribution to ERIC, return this form (and the document being
contributed) to:

ERIC Processing and Reference Facility
1100 West Street, 2" Floor

Laurel, Maryland 20707-3598

Telephone: 301-497-4080
Toll Free: 800-799-3742

FAX: 301-953-0263
e-mail: ericfac@inet.ed.gov

WWW: http://ericfac.piccard.csc.com

EFF-088 (Rev. 9/97)
PREVIOUS VERSIONS OF THIS FORM ARE OBSOLETE.


